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THE SEARCH FOR CMlZEN EDUCATION MEASURES { 
FINMk REPORT 



The purpose of the search descrihed^'^n this report is to identify 

bf assistance in, thie -Itesearc 
for Better Schools* (RBS) citizen education improvement efforlts In the 



schools of the tri-rstate region (Delawarp, NeW JerApy, and Penh^^dsjvariia) . 
These efforts are bksed on a working defiid^t ion vof iitsizen education 
that included desired outcomes^ Therefore, those outJcortes^ listed in 
Table 1 on the next page, have been used toNjieflne^tl^ principal com- 
ponents of citizen education to which the measures Ishould relate. 

This report contains a description of the procedures used, in tfie 
search for such measures and a discussion of the measures available for ^ ^ 
each of the desired outcomes outlined in the RBS working definition of 
citizen education. These sections are followed by an overall dis^Mjssion 
of the state of the art in measurement of these outcomes. The references 

in the text of this report are listed in an annotated bibliography attached 

• . ■ ' ' . . • ^ -J. 

to the report. 

; - ■ • ■ . - ; • / 

The Search Procedures 
Before the search for citizen education measures was begun, a set of 
criteria was ddvei^loped. The four critei?ia by which any measure^Vas 
judged are:' - - 

^ Iv! The 'characteristics being^easured must be' relktable to at least 
bne of the citizen education outcomes listed in the RBS. worklrug definition. 



i i 



Table 1 



RBS WORKING DEFINITION OP 
CitlZElJ EpU^AtlON: lIeARNER OUTCOMES^ 



: The^jgpfl^l of Citizen Education is prep^are students for current 
^lid futii^-^^T^ their intcirperson'al, comiaunlty, and 

^gi^^ttiiiikl Ij^ f^^ering the lacquisltl the following knowledge, 

BkillV^ leiading tb personal satisfaction and the 

rea3;!lMti|jn^bf democratic principle^: . ^ ' 

^, . ^ ' • / ; . . ■ ■,, ^' f 

Knowledge 4 v 

V ■ • ■ ^ ^ ■ ' u ■ ; /■■ V "7 ' ' • ; , " ' •/ 

• Kjiowledge of the dynandc Jjn^titutipjas and systems that exert 

> ^^^fluence in our society 7^ law,; ecpnomlcs, politics, rel^-gion, 
international relatioft^, /ethics,^ arid ^technolbgy'' V 

■ A /' . ' ■ ' V,,; . \ ■. . ^ ■ . 

• Knowledge of the hifetbrical and contemporary ^ context of recurring 
social issues related to the above in&titutidns ^ ' • 

• Knpwledge.of the major issues and problems , forecast for the above 
/ areas and others that may emerge * V . ^ , 



Skills, 



m ' ^Inqulr^ skills — r- which enable learners to select, otganize, _ _ 
"evaluate, and ifse information, with;speclal, but npt exclusive, 
.reference to problem sol-v^ing and decision making 

• J Iriter^rsonaL skilla — which enable learners to engage in .jpommuni 

cation( act cooperatively, exercise leadership, and take part in . 
r'i arbitration • . ' r 

V ■ . , , . * ' ^ , . ^ r 

' m ' Actio^ skills which, enable learners to foMiulate problem^, 
generate aliernatives,, set goal's, plan stratejglesi consider ^ 
consequences, and evaluate courses of' action 

Dispositions ' 

• Respect and caring for others \ i 

• ' Commitment ta equality pf all persons ^ V 

• Commitment to r'ationality 

• Commitment to personal freedom limited only by the above 
commitments - 

• Identification with ^positive primay^y groups, and local, national, 
and world communities 

J Commitment to action ahd partficipation \ , , , 



V .',,t-, 



■Si-:-] 

'v >i 



,:i.'C -'t: 
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■\2. <^ measut^^ ap'prbpriafce for students in dt least one o£ 



tfie g^'adi^es .K througji 



•\ * / 3V thetfe^^U^^t be indlcatian through the public report qf some type 
"Vof findings that fhd measure hajB been Used with students in the designated 
' grade*, ' , ,: r . i , /.^ , . -^tX - ^. . 

. , ^ A. Finally^ In ttie event that a. number. of very similar measures ^ 
e^jcist fbr the! aadie objectives and grade levels, * only the two jucfged 
b^ most adequate in terras of measuremeri^t ^characteristics wer^ to be 
presented. | — ^ , , 

Thei sourcjes for the! search are of six types. TJle\|lrst type consists 
of .reports of citizenship! assessment programs. This \ckk^goxy includes the 
\ NationaJL Assessment of Educatipn Progress (e.g,, 1$75), the Pennsylvan;ia 
Educational Quality Assjessment (e.g., Russell, 1975) , the\ Delaware Educa- . 
tional Accountability System (e.g. J-* Delaware Department o^ Public Insttuc- 
tion, 1975), and the International Association for the Evaluation of ,Educa- 
tlon^l Achievement (e.g. , Torney , Oppf^nheim, & Famerf, , 197^) . . , 

[ ■ ■ ' \ , ;/ - ■ *. . ■ ' • ■ 

, The second source is B|Uros^ Social Studies; Tests and'^Rev.iew (1975). 

This Source was considered especially useful for locating te^sts of knowledge 

- ■ ■. ' ,,_,*'• ■ . !• ' .."'y . 

and' skills relevant to flie RBS citizen educaticj^QDutcomeSV-^^ citizen . 

education Is often consideireld the special province of the soilal studigs^w 



Categories within the Buros^jii^blume that were considered appropriate were , 



my • 



contemporary af fairs, economic^;, general social studies, political science. 



sociology, and UjS. history; omlt^e^ were geo^raphy\and •histoty other than .^^ 



U.S. history. 



The third source *is the CiSE-RBS Test Evaluations; Testa pf Hlgh^^r^ 
Order (i^pnltlve, "Effective, and InterpersoAal Skills (Hoepfner, Hemefiway, . 

DeMuth,' Ten<)pyr, Granville, Petrosko, Krakower, Silbersteln, & Nodeau> 1972^. 

... > ^ ■ v • ■ :/ 

This source was considered especially' relevant because the RBS citizen , 

education outcomes- were developed out of a background^ that Is mar^fest ;ln 

Vthlsljor^. Categories used In the CSE-RBS valume that were selected for 

(tfie present search Included all' those under the general heading of 

"Interpersonal Skllli^;" the "Socialization," "Responsibility "Internal- 

External Cpntrol," "Social Values," and "Political Values" subcategories 

underVhe general heading* of "Affective/ Skills ;" and all s.ubcategories under 

the general heading of "Higher-Order Cognitive Skills" that'.had to do- with 

selecting/Sjrg aniz l^jx^ or evaluating Inf ormatiOn , with communlcatJ 

with generating goals or alternative actions, or with planning for 'actions . 

Measures of Political Attitudes (Robinson, Rusk & 'Head, 1968a l,s 

~ — '■ '■ '. ~. ' 7 i ^ » ^ ' 

another source that was 'used in the search. This source was considered 
especially related to the dispositional citizen education outcomes. Al- 
though the categories and coritent of measures in this source <^ould be of 
value in planning measure development, a^ measures included were designed 
for adjiits and none claimed to fee appropi*iAte for use even with senior 
,high school students. • \ ^ i . ' 

Another source ueerdi in the ^arch is Robinson ^nd Shaver's, Measures of 
Social Psychological Attitudes (1973).* The chapter cate^ries judged to be 
relevant ta -the RBS citizen education outcomes are "Internal-External Locus 
of .Control," '^Alienation and Anomie^" "Values," and "General Attitudes Toward' 

. ; ^ , " ^ ) 

People." . • ^ » - 



^ finally, both hajjdboojtg ;the Testg^jyn^^ 

jBfl ^lopment (Johnson^ ig^g^ and Johnson & Botmnanto, 1971) served as' 
• additional 80tjr/:e for the s^rch.' In these works, the specific sec-^ 
^^^ns searched wc^^/ ^ "Cognitive Procesar^s" and ^'Miscelllineous" subcate- 
Soptes of the "CognitioQ- category.; the "P^rsonality-Vaifiable'.' subcate- 
8°*^y under the "Personality a,nd Emotiphal Characteristics" category; the 
"'^^rceptions of Environinejj(.ii category;' the "Miscellaneous Attitudes and ' 
^"terests" category^ the "Social Behavior" category; and the^"Uni;Ja8sif ied" 



■ ^ ^ IllS^,^Citi^e^^ 

X/ The discussiQ" of Specific measures in thlg section is organized with 
• ' ' ' . - ' . 

^^^erence >tb the 1^2 general outcomes in the RBS vorking definition of 

*^^tl;gen education, as outlined in Table 1- within each of the following 12 
°^tcome subsectiops there is an .interpretation of the outcome statem^nt^ 
^® Presented in Table 1 ^ purposes of introducing ^he* type or types of 
"*^^sur^s|(hat would be relevant to 'assessing that outcome. Within that 
general cont^ext, the particular .measures obtained by the se:arch are described 

their adequacies as measures are discussed. Finally, any aspects o^f 
t^e listed outcomes that are not represented among" the particular measures 

discussed* . ^ , . ^ 

j^ao yiedge of/th e^^aaiSic institutions a nd_,.S;ZStepip That Exert Influence , 
iiC Otir Socl/ty^ 

^ , \ • . 

Knowledge of ^nstltm-iorts in our society would be measured by tests . 

^^quiring /actual information about those ^n^stltutions. Which factual 

^^^ormatibrt should be required is a major issue in determining the 

^ /, ■ ^ 

■ . . ' ' T •• 
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^PPtopriatetiess of any particular test. Th^ contenj; of most meksufes 
^^Veloped for assessing knowledge of lAformatlon is referenced Ito the 
content of courses that present such inforroation and/or Is certtlfied by 
educational experts in j|hc domain * I.e., thojpe who usually devfelop:the^ 
ccPutges. In othe^r word's, course content Is the primary detennlnant of 
the factual Informatlpg called for by the tests reviewed In tttls sec'tlon. 
Thus, the ''knowledge of institutions" . putcome Is necessarily 

Interpreted, to i^-efer to that^ knowledge which h^s been convey dd through 
courses taught recently and on a rather large /scale. r ■ 

One consequence of the above Is that the search revealtd no. tests or 
parts of ' tests on technojogickl, religious, or ethd,cal institutions or' 

b ' ' I ' ' ' "' 

systetps^ while there< were, .a number of tests or parts of tests on economics 



politics, Law, and intft^atlorial relations. 



^ ^Another consequence is that a number of wejl-developed tests i^ith 



Q have o,ther 
tfumber of 

ner & . 



item content relevant to this cltizerj education outcome ali c 

" ■ . 

topics, %uch as geography, that a^e represented in a large 
items (Cooperative Tests and Services, ^969?^ Kelley, Maddeh, >Clar.dr 
Rudman, 196A; Naslund, Thorpe & Lefever, , 1972; ^nd Prestoii & Quffey, 1967) 
This is true because the cotnmonly .of ferfed social studies donrses are 
\ broader Mn content than the domains mentioned in the outcome description 
ii^terpi^eted here. . 

Finally, where school currlci^la do not , generally inclLude related 



\ 



subject matter for a given grade level, there are usually 
tests* for that grade level. 



no related 



'X 



* J 

m 

\ 



Economics >i The main e3i:cepttion to* the ^purse-related nature of aya'jLl^)>lc;r ^^S^ ^ 



taster .^seeiois tbvbe the area of- economics, I^erhaps this exception ariseB^flrpm 



Jj^he efforts of the Joint Council on Economic Education, which has- supported 
\ the developmeht and/or distribution of ^pur grade' levels ' of economics t(^0t«. 
'» They are J:he' tes[t by Davison jand Kllgore (197d) for/the' 'second and Jihlrd 
. grades; the test^ by the Economic^ Enrichment Program of the Wes£ Springfield, 
' ' . Massachusettsv Public Schools Xi971) for the fourth, * flft^, '^nd qixth grades; ' 

" ' . ■ I . . . .C^ 

• the test t>y the Committee for »the Development of Juniper High Schobl Test 
of Economics (1971), for the, seventh through ninth grades; jaijid the test by the 

•,. ' • r ^ ' \v '■ ^ . ' ' ■ . . ^' ; 

Joint Council on Economic Education (1971) 'itself for the nltth through 12th 
grades. Witlj^^the exception of the last test. Jail the^ Joint Council tests 



are designed to mea/ure basic economic concepts. The last test measures » 
application pf .economic* analyses to personal decisions. Reliability estimates 

; ■ ■ ' ' ■ 

are presented for all these tests, except the fourth-thrpugh-sixth-grades level. 
All such estimates are bag^d on .single-administration, internal consistency 
procedures, and: range from the high to the lovJ .80' a, which in the 

lower •values especially is considered to be of border-line acceptability « 

In addition tb the Joint Council tests, ther£ is a test of basic ^ 'r-^ 
economics concepts for high school and beyond (Bach, Jbnes & Meyer,- 1964) 
and the economics subportions of the Jnterfttatiorial Association for the ^ 

■ \ ,^ V' ' 

■» ■ . • 

...» . ■ '"ti 

Evaluation of Educational Achievement (lEA) civic tests (Tomey, Oppenheim, 
. St Famum, 1975) for^'lO-year olds, 14-year olds, and students, in their 'final - 
grade before university studies. The Badh, Jones and Me^exr test has 



I 



rfil lability cbefficic^nts in tl)e flower .80^8, estlraatejj b^r a slngle-adMn- ^ 

Istr^t Ion, Internal consistent procedures. No rell^bll^y estimates are ^ 

> . \ * • 

presented for the lEA economics\subtfe8t # ' ' , 

Finally, the National Asses j^ient of Educational Progress (19175, 

.. - r •• * ' ' \ ... 

pp.*28Z-339) In ^ts social stiMies assessment Includes exercises on the- • 

r - . ' — ^ 

basic characteristics of economic systems , "that are common to all industri- 

alized. societies.*' As with'other exercises in this program, a score on one 

exercise is not summed with otlter eLxercise^cores to obtain a total score'; 

each exercise stands alone. While there is normative inj^ortnation available 

for eaoAi exercise^^^hereWs' no information presented om the reliability 

of scores. Use of thesQ exercises fof the appropriate ages y which are 

nine, 13,. or 17 — is .valuable mainly for th^ opportunity to comjadre lodial 

performances with the w^ll-developed norms t:h^t are provided. • 



In stnwnary, there are measures of knowledge 'of the ecoiiomltr'syst^m 
in our society.' They cover grades two through 12 Norms are usually 
presented, as well as\reliability estimates, which range from bdrderline ^ 
accep tab ij.it Y to acceptable. ^ 

Politics^ law^ and international relations . BeCtause these insti- 
tutions '.and systems are generally^ included together in the same cburse In 
"school, items referring to them are grouped together for inclusion on the 
same test. ' » - ' . - • * 

A very gbdd set of tests .for th^se areas is the eooperative Social 
Studies Tests: . Civics for eighth and ninth grac^es and the Cooperative 
Social Studies Tests which inclr^de American \GoV&rnittent fpr*^udents la ^he 



througiji 12th grades (both Cootjetatlve Teste and Services, 1964) . Rellr 
Ability was estimated by both internal consistency and alternative ,for^s 
p^hoda, andvth6^oefftci,ents were In the lower •90*s for, the former arid 
.88 for the latter; the$e values are considere<l atcept^ble levels of 
rellabi;iity. apth^^the testa have received good^valuatlpne in critical 

. ' ... ■-'■m 

reviews in Buros, (1975). -* * ; ' 

Another test tliat covers similar ground, ^ with : the exception of 

^ ' .r... . - ■ r ^ ■ 

international relations items^^ ife the principles .qf Democracy Test 
(Gage, Garvey,. Hagan, '& Payette,/ 1^61) . It also IV ^^^signed for high . "'W^ 
school grades, internal consistency estimates of reliability are ±n^ the 
upper" .80's, whlclj^ould be considered adequate. 

The youhger student ia tested in both the Nation^il Assessmpnt of 

Educational Progress (NAEP) and the International Association for Eyalua- 

' • ' t, ■ ' . . ■ .' " . ' ' ' 

tion <if Educa^onal AchJ.eveiiient program . (JBA) .' lEA'.hasi thxeeNsubt^sts ^tha't 
focus on national and local political and legal institutions and processie^ - 
and one subtest that focuses (^n international topic:s (Totney, et arl,, 1975*). 
. N6 reliability^! estimates for the subscale are presented . These/IEA V\ 

. " " * . ■ 7 . ■ ■ . , > . 

subtests are. of special inferest b^oaiise the itepis a're' esigentially the 
• same in all 10 countries in the study* The l^EA 'civics assessmeflt was 
conducted with 10-year olds, 14-year old^, an4 students in the year of 
schoallng inmtediately prior to usual university entry. ^ 'I 
The NAEP exercises are administered to pepple 'at ages nine, 13, and 
17. The exercises both the Social Studies (NAEP, 1975, pp. ^592-667) and 
the Citizenship (e.gi , IJAEP, 1978) assessments refer .to natjdnal and local 
"political and l^gal institutions; thfe Citizenship assessment also. includes 



exercises op international relations. As mentioned earlier, scores are 
not, summed across exercises, and no reliability estimates/are provided. 
An important aspect of the' use of th\ese exercises is the opportunity to 
compare local results with the elaborate-norms provided by the NAEP, 

In summary, there is a variety of tests of political, legal, and 
international institutions and systems available. The secondary 'school 
grades are covered much more adequately than. the elementary> grades, for 
which the exercises and subtests lack reliability estimates. .However, 
measures in this domain allow for normative comparisons from about grade 
four through grade 12. ' ^ . • 

Combined econoipic and political inktitiutlon tests . There are at leas 
two tests that intermix economic,. po\i'tical, legal, and international « 
institutions and systems. One is tlie new citizenslAp kiyfwledgc test in- 
eluded in the Educational Quality Assessment, the statewide assessment 



program in Pennsylvania, No empirical inf ormatiori|^is, at 



this writing. 



available on this test. The levels of the test are designed to be admin- 

istered to^stuHents in fiftH, eighth, and J-ith grades, !^ 

. The other measure is the Cooperative Social Studieis Testis: Problems 

^ • - ■ ^ - 

of Democracy (Cooperative Tests and Services, 1964)'^^or grades 10 through 

12. Reliability is estimated to be 90 by an interna.1 consistency p^S^^cedi 

and .86 by an alternative forms procedure. These values indicate suffici 

reliability: Also, the test received n generally 'favorable review in 

Buros (1975, ^p, ^79-180), although the reviewer called attention to the] 

time-bound nature of some items. * 

y • ' . 

- , ■ ' ' ■ . ^ - " " ■ 



Summary „ The content of the tests for t^s RBS gteneral outcomfe 
seems to Ue strongly influenced by ,the subject mat tjer in coijrses offered 
in the schools, there were no tests found for measuring knowledge of 
techncxldgical, reli,gi6us,/or ethical institutions of the society. The 
tests available to assess knowledge of ^politics r^iSv^ and international* 
relations are designed for secgndary school students, with only pieces ^ 
of tests available f or x>lder elementary students and nothing ffcund for use 
before fourth grade. Perhaps through th^ efforts of the Joint Council on 
Economic Education, tests, jof economic concepts and system^ are available 
for a wider age range, .reaching dowh to second gt-adeii^^^^^^Al though tjhere 
^re several well-developed, broad age-range tests that cover the political^ 
economic^ leg^l, and 'i^nternational aspects of the society, they do not 
provide scores for knowledge of those topics independent of knowledge of 
^jOther suT^ject matters,- such as geography and specific historical infsDrmation 

The overwhelming majority, of^.the tests that were merftioned in the 
previous pages are objective tests. Most present norms and have accept- 
able reliability. The only major reservation one might have in using them 
is the congruence of the item content with the specific factual information 
the users have in mind. , > * - ' 

Knowledge of the Historical an'd Contemporary Conte:Kt of Recurring 
Social Issues Rela ted to the Above Institutions j 

Knowledge of the past and present context of social issues that are 

related to the political, economic, religious, and other institutions of 

the society would seem to be measured, as with the previous outcome, by 

tests requiring pa^icular factual information. Here also there is the 



12 



Issue of what infortaition shall be included. Furthermore as with the 
fir&t outconie, the chodTce of information to be required on testS^ follows 
closely the inf ormaticJL included in courses in school. 

The courses most directly related to this outcome 4are the United States 
history classes, although the more general social studies courses, especially 
in the elementary grades, also are relevant ♦ Thus, the general social 
studies tests mentioned in ^the previous section (Coc^perative Tests and 
Services, 1969; Kelley, et al., 19i64; Naslund, et; al/, 1972; and Preston 
& Duffey,' 1967) are also appropriately mentioned here. The grade range 
covered by this set of tests^ is from first through 12th, and the measure- 

■1 ■ - 

ncnt characteristics are good. However, these tegts^ inclucie other aspects, 
of social* studies not dirdctly relevant to this outcome; topics of geo- 
graphy, for exathple, account for 20 to 45 percent of items. 

U.S. history^ tests . Tests for U.S. history /feourpes are more directly 
related. For example, Crary (1965) provides a test of the political, 
economic, scientific, culturaJi and international aspects of U.S. history. 
The test is desigivfed for students in grades 10 through 13. Internal con- 
sistency estimates of reliability indicate adequate reliability, with 
coefficients in tlie upper .80's and lower .90's. 

A s^i^'Iar measure is the Cooperative Social Studies Tests: American 
History (Cooperative Tests and Services, 1964). This test has two levels, 
one for seventh and eighth gtaders and one for students in grades 10 through 
12. Both farms ha ye acce^> table reliabilities; the internal consistency 
estimates are in the lower .90' s. 

* ■ ■ 0' 
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Cooperative Tests and Services (1963) also provides tests vqf greater 
factual detail in U.S. history. These are ^ght test?, calledf'Topical 
Tests in American History, designed foi;^.grades 10 through 12, ^'The eigtlt 
are divided by periods of time.in U. S. history, and not by tcjplc, as 
suggested by the title, ^ 

, All the ^bove, withfthe exception of tthe lower level of ;the Cooperative 
Social Studies Tests": American History, are ' dfesigried for the senior high ^ 
school grades: The present search revealed no other U.S. history tests-, 
of recent vintage for students at' lower grade ' levels • Even \Aien tests with 
^ definite-j dated approach and format were considered, only two other tests 
wer^ revealed. !. . ^ i . ; ' 

One of these tests is the American- History Test (Speer & Smith, 1956), 
designed for sevejith and eighth graders. One interesting aspect of this 

" \ f / - ■ . * 

measi^re is its variation of item format. No reliability informat^oh is given 
for the 1956 edition of the test, though, reviews; in Euros U975) indicate 

that this edition is very similar ^ the version of thfe^ Idte 1930'^, which 

■, . . 

had r-eliability estimates in the higher .80's. ' 

The other test, the Hollirtgsworth-Sanders Intermediate History Test 
(Hollingsworth & Sander^, 1964), was designed for fifth and^slxth graders. 
Although the tifle does not specify U.S.. history content, practically all 
the items relate directly W U.S. history. The reliability of this test 
is acceptable, with internal - consistency estimates being about .90. 

Finally, the National Assessment of Educational Progress (1975), 



pp. 415-593) does include history "exercises" in their testing of nine, 
13, and 17 year olds. Although these exercises are not combined to f orm / 
a test in the usual sense of the word, they might be used individually/, in 
order to compare local results with the norms that are presented- 
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Smmnary > Xhe RBS citizen education outcome of "knowledge of the 
historical, and contemporary context of recurring social 4ssues relate^ 
to the above Institutions" was of necessity relate.d to current; • sotial stud- 
ies and U.S. history courses in the s^rch for appropriate measures. The 



social studies .^fets, thougH well-developed for students from first through 



12th 



grades, wer^' tpa bro^d content. 



The U.S. histbry tests, ^ though seemingly more appropriate in content, ^ 
were also more limited in grade range. A yariety^of ^^-deqtTate tests are 
available for senior high school grades. There ^as less adequate^ measure- 
ment of this outcome in the junior high school grades. For , elementary ^; 
grades, only .one test was located, and it covered only grades five^and six. 

It also should^ noted, however, that even at the' grades at;which^ ' 
there are tests with .acceptable reliabilities and well-developed npr^js^^he' 
content of the items must be^compared for agreement with the specific type 

of information that is required by potential users. 

Knowledge of the Major Issues and Problema> Forecast for the Above 
Areas and Others That May Emerge , / 

Knowledge of issues and problems forecast for the economic, political, 

technological, religious, etc., institutions and systems uof the society may 

be measured, "as with the preceding outcomes, with measures of information. 
However, in this case the information does not have a convincing factual 
basis, but is instead more opinion-based. Perhaps for this reason, there V 

are no standard cours'es that have covered these forecasts. And, as has 

' ' , ^' ■ 

been pointed out previously for knowledge-type objectives, where the informa- 
tion is not presented in a course commonly 'offered in schools, there tend to 
be tio public reports of \ests of that knowledge. Thp present search 



revealed testK relatable to this RBS citizen education outcome. 



Inquiry Skills 



Described in the RBS citizen education outcomes 'as. skldlg' whlc 

■ ■ 7 • It 

enable . learners to select, organize, evaluate , and uae informa^tion, rwitiih 
specia^l, but nof exisOlusive, reference ^o prqblem solving and decis:^T^ * 
making," inguiry skills/cover a domain as broad as intelligence it^el^. 
Thus, it would seem that intelligence measures ^re -the appropriate ^means 
for^ assessment, For^ purposes of this review; however, the. domain has 
been ^limited- to skills of inquiry rerlated. sp^p/f ically -..to '.sp<?iar inf brma- ^ 

tion.^ * . : J ; ' . : ' 

Two measured that/ ^irectily 'ffeilate to this putco^e-,^re the Elementar^^L 
Social Ciausality Test <ajemaWn,tl95^) and tl^i Watspn^l'aser Critical / 
Thinking Appraisal (Watson & ^^aser^ 1964) Qjemann's tes^ involves the 
selection^and palliation of ^nf brinat?lon about- human problems. The scores 
.on this test haye corre^^lated wit4 sCorea in a measure of general intelli- 
gencp in a stat:|^ij£ally signif icar)t , though moderate,* positive manner. 
This moderate positive relationship o^ the skills measured ^by the test and 
intelligence is congruent with the view that; social inquiry skills are 
related to, but. not solely accounted f6r by' general ihtelltgence . However 
the test's reliability s^ems to be of only borderline acceptability; the 
estimat:e, which w^is of internal -consistency, was . .77, The reliability and 
relation to intelligence v|is studied for children in the fourth through, 
sixth grades, v , ^ 



O 



■ 'r- . .... ■ , . 



✓The other test, the Watsokr-GUser Critical. Thinking Appr^^ -it^. 1 

• ; . . ' . ^ r ..^^ * ^ii - 

been/ used with student> in the ninth thijough IZtH grades. Its icorftent . ' ^ 

'seems to c^l almost solely , f<5^^--^^ial iiiformation evaluation skills/ . // ^ ' 
'The correlations with measures of intelligence range from .50 to ^75, which 
indicate -a definite relationl to genei'al intelligence, and yet not a pom- 
pjete equ^ivalence to it. However, the reliability of the five scores 

V. - . v •.. ■ ^ ■ • : ■ ■ ^ 

proSuc^d by use^ of the Appraisal i^ one the average, too Iqw for assessment ^ 
rpf individuals; the internal ponsistency estimates range from ,40. to :.74, . ; 




with the median, b^ing .58. 

. - J ' \ ; 

Some of th^ Social studies ^^xercises of^ the Nat^fcoaal^^sesSfnerit of 
Educatignal Progress (NAEP, pp. 17-280, J975) are also related to-ttre. social 
inquiry skills outcdmes. Some of these have to. do \with obtaining-lnf ormation: 
(1) raising question^ and seeking inf orniation; \^(2) Ik^der^tif^^^^ sources ifiost . ' ^ 

;uitable to solve a particular, problem or to find particular information; 
. ^md (3) using standard reference sources and aids^^ The other skf 11 items 
4ve Co do with inte-rpreting information^^ (1) using basic problem-string 
techniques of the social sciences to interpret information; (21 interpreting 



graphs and map^ ; 'and (3) using ntintraditional sources ojf ii^rmatjjon. Use 
of th^-NAEP exercises is valuable pritnarily because of the opportunity '^o 
compare local r(><5iilts of nine-, 13-, and 17-yeaJ^. olds with the elaborate 
norms available for the i^AvidVial <^xercises /The performances of an Individ- 
uc^il on the exercises ar^^iAt added together^ to provide a total skill score 
for that person- Thus, nd rjeliability V&r empirical validity e^Jtimates are 
available. ' * ' ( 



ID 



Although the , above assessment procedures were the only direct assess- 

■ ' : ' ■ /'Hv * . ' ' ■ ' ■ ^ ■ . " i 

mfents of ^o<iial in<iij^i.^y skills, mdny ^f the recent standard social studies , 
testa irii^lude such'' items. The /erfortii^nce on the§e i items is added to the • 

■ '):■ '-''r/l'' ' . ."^ ' ■■ ■ /•■" > ■ I - ■ ' ' - 

performance on other more- f actjial knowledge items to provide a totaj. social 
studies score. Well-developecCtests o^^^^ in such ' 

fourth or fifth to ninth or 12th gVBde^est batteries as the Sequjpntial 
Tests of Educational Etogrese (Cooperative 'Te^ts and Services, 1969), 



, the \ 



SRA Achievement 



tudles or 
truction, . 



Stanford Achievement Test (Kelley, et al,, 1964), and the 
Seri'^ (N^slund, et al. , 1972). State assessment programi may ,als,o be includ- 
ing social inquity skill items as .part of 1:heir general social St 
citizenship assessments (e.g., Delaware Djepartment of Public -In 

' ■ ■ ■ : , ' s ■'. ■ 

1975). . . ^ 

In- summary, the inquiry skills outcome as presented in TabU 1 is a^ • 
broad- as intelligence in general. The review here, however, 'fociised on ^ 
social inquiry skills. Only two directly related measures were found, and 
those two had only borderline reliabilities. In addition to th^sb • two 

measures, there are relevant exercises ' from the NAEP -social studies assess- 

' ' ---^"A ■> . . , , ; ' \ ■ 

ments and related items on the social studies p&rts of recent standard 

' achievement test battet>ies. The fotmat and general content of thiese 

exercises and ijtems could be a foundation for ineasure development in the 

social inquiry ikills domain. 

interpersonal Skills . , 

The interpersonal skill outcomes presented in Table 1 are described 
•as those "which enable learners to engage in communicati9n, act cooperatively,^ 
exercise leadership, and take part in arbitration/' 
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^ It Is true that the interpersonal events cited might be facilitated^ 
bV fteneral/vocabulary development or by^ specific area knowledge and .skills ' ^ 

in such subjects of interpersonal interohange as music theory ,^ plumbing or 

'^'^ \ *• 5> ' ' • 

Sp^itilsh. It\was felt, however, that an attempt to set an intermediate j 

focus vjas prefer^e. Th^^^^^j^i^theiij^fpr^^ gtru<kured to ider^tify 

measures of characteristfi^^^^^ to do directly witji,. interpersonal 

interactions, which at the'same time would generalizabi;e , across many / 
different Settings. s * - , ^ . . . - ^ 

Using this reformulated focus to define the outcome^ the sQurces. 
used in this seatch revealed only one directly related measure. The 
Leadership Ability Evaluation fCassell & Stancik, ^ 1961) is a test that^^ 
'requires cboice among four different leadership styl^ options in response 
to each of h set of problem situations. The scoring is' based upon selec-f 
tion of choices tha^t distinguish between persons judged to be outstanding \^ 
leaders and others. The test has been used with high school students; 
the internal consistency estimates indicate a borderline acceptability of 
^the reliability, .79 to .83. . ^ 

Iftdirectl^ related to this outcome are some subscales of personality 
inventories that require self-description of perceived skills.. For 
example, the much-tested California Psychological Inventory (Gough, 1957) 
contains subscale groups of poise, ascendancy, and self-assurance and of 
socialization, maturity, and social responsibility: Data for high school 
students are available. , With the exception of a few subscales, tl^e^'est- 
retest estimates of reliabilities overdone- to th^e-week 'periods are in the 
.80* s, indicating at least borderline acceptability. 



> Anpthei? siich^self^^gscription inventory ig the Children's Social ' 
;Attitud^s and Values Scales (S^omon, Kendall^ ^nd Oberlarider, 1972). . 
'^^se scales li?^^"^^ ^ne of cooperation versys competition as self- ' 
Perceived orientations^ xhis measure has been gtud|g^ with fourth' graders, 
for whom internal consigtency estimates of reliability for the coopera^' 
**ion *subscale were from .38 to .46» fa^ below the level acceptable for • 
°ther than research- pui- ggg ■ . ^ 

\ ■ " ■ 

In summary* ^rigi^ial statement of this Qutcpme allowed both very 

General mea/sures ^^ch as vocabvilary* tests very>specif ic knowledge 

^^sures ^^^^ *^esS:s 'bf music theory (if ^.^^at were the subject of • 

interpersonal l^^^^^^^ang^) „^ to be considered appropriate • The review 

\ ■ . . ' ' ■ . 

^ere was more H^ilted; n^gasures directly relating to the interpersonal 
Aspects of situations general were sQujght, only one directly ipelated 
Measure was found. AIsq, two measuries that involved self-description of 
iu'terpersonai ^haracteristics ^ere described, thoiigh one's reliability 
^^as. definitely ^^^^^^Uate. Thus, the; outcome domain as redefined, seems 
Almost devoid of/ ^^^11^^^^ measures. % . , 

^tion Ski lls * ' 

^— -~ ^ . .. ^ 

Action skills as referred to in Table 1 those ''which enable /the' 
learner to formulate problems, generate alternatives, set goals/ plan 
,^ttategies, consider Consequences, and ev^iluate courses of Motion.': This 
^vitcome was interpreted as not including ^ctioj^ in the broad sense, which 
^l^o includes inquiry . Interpersonal skill outcomes as forms of action. 
I'he interpretation focuged on social pr^^^^^s ^requiring action and/or " ' 
those ^tions with sali^^j^^ social consequences. 
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ed appropriate 



Although these aspects of redefinition were considere 
dilmlnate possible^ction sfetil m^sures chat would^^either belong in 
other skill categories or belong outside citizen education altogether, 
i no measures were revealed by the search; i.e., none seeiied appropriate and 
v^fe Rejected on the bases cit^d above. This is an outfcome "domain in need 
o^ nieasure development. , • 



j ^Pect and Caring for Others 
t 



di 



Sp 



Some aspects of respect and caring for others are implt|^ In other 
ositionai outcomes that are discussed in following .sections of .thisy 



report. A posltivt^ attitude toward the iinportance of^^volving all r^e- 
"^SL^i-^&xqpns in decisions' affecting 'those persons implies a respect yor 
the contributions of others to the general veil-being, but discission of 

J- ' ' ■ ^ ■■' ' 

that t<^pip has h,e^n placed under the .rubric "commitment . to the equality 

of all fito^ons." In a- related ;veinv J^h^lcaif^^ for freedom 

of opinion also imply a respec^' for others, though Measures f pausing on 
that topic are discussed iti^'the section entitled ''^ommitHRent ^o personal 
freedom." Thus, some measures of thiis outcome as it is labeled may be f 
found in other sections of this report. j 

A major consideration of this and other dispclsitiQ^al outcomes examined 
the present review; resulLted in exclusion o.f " ^^^^^ 

vTVi^ -.present , f ocus ife on the positive; oriefttatioiVs toward others ; mieasures 
that focus on prejudice or negative attitudes toward others x^re omitted • 
The reason for such an omission is that Jhile cine might assume that a high 
P^judice score on such a measure should imply/ a lack of respect and caring; 
one ^uld not be able to assume that a low prejudice score would indicate 



a positive respect or caring for the others referred to. Of course, 
einpltical studies might demonstrate the latter, but far th^ purposes of 
this review a primarily content orientation to validity w&s assumed to be 
more relevant to edticatiafml Assessment than an empirical orientation; 
^that might depart markeqI$^^rom the content of the ifieasure'. Measures of 
.negative attitudes about others. that were , desighed for use with children 
are presented in the "Miscellaneous Attitudes and Interests" section of 
-Johnson and Bommarito' (1971) and Johnson. (1976)» 

Also exclud^ were measures that attempted to assess one's attitudes 

♦ i." - ' . " 

toward particular , .familiar Individuals, je.g^, t one's mother, father, or 

■' ■." ^ - . • ■ 

teacher. The major reason for omitting this type of measUt'e is similar 

to that presented a,bove; i.e., the difficulty of inferring' a positive 

. ^\ ' ^ ■ . . . ■ 

orientation to others in general from a positive orientation, to these 

familiar l^ndividuals • 

What is left after such omissions are mea/ures with items or observa- 
tions relating to sensitivity to the needs of otShers in general and ^^ctlotia 
indicating acceptance ^of or r^^spect for those of different r^cil^y ettinic, 
or social groups. Thes,^ .,yese^^^^ the focus of the Goal II, Tolerance 
' Toward; ^Others, measure In tlie Pennsylvania 'Education ,1 Quality Assessment 
(Russell , 1975), Levels of this measure were de.^ :.jj;ne^ to be used In Penn- 
3ylvainia's ^^ses,3inent program with students in grade^ five, pight, and 11. 
However, because of their use in the assessment process, the njeasures ar^ 
not generally available. . • 
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A measure pf t)f±§ type that is • generally available is the Children's^ y 

A ' . ' ' ' ' ■ . ''''' 

Special Attitude and Values Scales measure of "Concern for Others'' \ • 

(SolotDon, et al», 1972) • It is proposed as appropriate for children from* 
age eight through 15. However, .thi^'ihternal consl^sfency est^^mates of ^ 



eliability with fourth^ graders, from .47 to .58, suggests that the scale,* 
haa Insufficii^nt rQliablity for any but research purposes. . " j * 
The. ^ly other source, me^suires for this outcome 'rrfifVealed in ^the 

present search is the National Assessment of Educational ProgreEi§ (NAEP). i 

; ■ ' ■ ' ' ' ' * • . 

,The NAEP citizenship assessment (e.g., 1978) involved exercises to measure^ 

'• ■• . . ^ .' .- "I ■ ■ •■ 

acceptance of persons of other raxes, and the social studies .assessment , 

(1975) contained exercises that were directed at sensitivity tdVthe needs . 

■ . \^ ■ ■ ■ 

and feelings of others. However, as mentioned previously in this report, 
the NAEP exercises afe not „ combined to form measures of indlvidufial status; 
rather, they are valuable in Comparing results of local groupings with the 
elaborate norms provided ^for the ^exerclses . '-C' 

Iti summary, the disposition of respect and caring for others was seen 
as overlapping the outcome dispbsitions referring to Equality and to freedom, 
so that somq, ri^gpect and caring^measures/are reviewed under those outcome 
gectiona^ Also, ^measure?fi; of c^srespect f or others, such as racial prejudice 
measures^ and measures of attitudes toward specific familiar others, such 
as attitudes t(^ward one's father, were excluded from this and other sectlbtis ' 
of thi report, due to the positive orlentatidh toward others and the genefral 
meaning of "others/' nespoctively , th^t are implied in the statement' of the RBS 
dispositional outcomes. The Ktate of the art in measurement of this outcome, 
as defined relatively pd.or. In Pennoylvanla , the 8tat^wl(;le assessment 



■ Includes siich a measure ^^f or ^ the f.iftly through 11th grades, but It^-ls 

• not g^eraXly available. . Oh the other hand^ relevant NAEP exercl8^s are . 

. Avalia^ but iit present are^ ^ only for local^roupV comparisons 

*•.'.■>• • • ' ' ,' •' ' ''' ' . 

^ 'CoPflnltment to Ec^uallty of All PeVsbns 

. . "■V'':'.-V' . - , : - . • " ' 

As presented in the previous section, this eqiaality cOimnitmeTit outcome 

4is interpreted to include . the belief in the ixnportauce that everyone affect 

ed by a decision jShbi^l<J^ b'g;Ve to influence that decli^ton. 

* Of "course, the interpretation includes any expression of ' support for 
equality of opportunity or for equality of distrit)ytiQn of resofc 

The measure "revealed in the present sedrch that is most dlrl^ctly^; 
related to this ^outcome is the lEA civic atJ^itude item combination calle*"d 
"Support for Equality for AIT Sbtlal Groups " (Torney, et al • , 1?75), 
* Internal consistency ' estimates of reliability of this scale with the 10- 
year-old, l/»-f*yea.r-61d , and pre-university grade samples ranged ftpta abo tit 
.64. to .86/ with variation also from country to country. The. itifedlan - ..^ " 
reliability estimates are iii the upper .70's, which, ate of only borderline 
acceptability in the assessment of indiyidiial students. The "Support for 
Women's Ri Attitude Scale'' of the TEA is also relevant to the topic of 

/ equality. However, this scale involved only foiii" items, and internal 
consistency est44»«tcs of reliability do not support its use -for individ- 
ual assessment, ranging as they dijd betvTe^/n about ,46* and 175, with median 
values in the upper ,60' 

Although it overlaps several of the outcome areas in this revieV, 
the Allen Scale: of' H;<#ilef^ (Allen^^972) fits most appropriately :in this 
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equality coimhltMnt , catcjgory • It was deMgned as a measure covering ^ 
beliefs about relations among citizens of the United States and about ^ 
.jBOc^ai and polltldal aspects of the sgplety. An Internal consistency 
estimate of reliability of .83 was obtained on a sample of students from 
eighth through 12th grades; this coefficient^ Is acceptable for Individual 

assessments thouaK the evaluation mav be poorer if reliability decreases 
when considering students within ^ach grade level. 

Finally, both the citizenship and the social studies aaaessments of th^ 

NAEP (1975; 1978) Include individual exercises related to commitment to V 

• « ... 

equality of persons. As mentionedyin previous sections, the NAEP exercises 




are not grouped to f&rm a measure app^ropriate for individual assessment, 
but are^ valuable for the opportunity theli^ us^^ provides in compadrlng local 
norms with those provided by NAEP. • ^ , J 

In summary, one directly related measure with acceptable reliability 

/ / ' 7 ' 

for age 10 and up wa^^ located. Also, as Vlth other outcomes, Individual 



NAEP exercises are available with nortns'**'for nine-, 13-, and 17-year-old3. 
Coimnitment to' Rationality ^ ' 1 i: 



"Comnd&^ttlient to rationality" was interpreted to b^a conviction that 
^ lays tema tic, reasonable,; and logical approaches to dealing yith problems 
concerning individuals, inst:(.tutions, and/or societies arfe superior ' <: 



j,other orientations (e .g. , authoritarianism, intuition, and other prfitCfls- 
positions) . ^ y ' 

The present search for measures revealed no direct measures of this ^ 
outcome, valtjiough such an orientation probably would contribute to 
performance on skilL measures requiring judgments on logical as opposed 



to ot;her basest Such raeasi^es are described TLn a previous aectlon entitled 
"Inquiry Skills." Especially relevant are the Elementary Social Causality 
Test (OJemann, 1955) and the Watson-Glaser Critical Thinking. Test (Watson & 
Glaser^ 1964), both of which ate discussed In the Inquiry skills section. 
Commitment to Persdnal Freedom ^ 

The full phrasing of this outcome In Table 1 Indicates that the 

commitment to freedom Is limited only by the coftranitments to equality of 

-* " • ■ ■ • 

persons and rationality,' and ])y respect and caring for others. These 

limitations were not. used In the search for measurbs on the assumptions 

that (1) If such a measure existed, It would be so structurally complex as ^ 

to be unreliable, and (2) ,ln actual use assessments of commjLtment to free- 

dom would be used ~ along with measures of those other dispositions. 

Another aspect of the orientation used In the search is that commitment to 

freedom means commitment to bthers* freedom, such as those Indicated In 

the Bill of Rights, as well as one*s own freedom. Finally, measures that 

focused directly on rejection of parents V views were excluded » t 

No measures were located that stressed' commitment solely to one's 

own freedom. However, there are several measures related to the freedom 

commitment when It Is the freedom of everyone that Is concerned. The nine 

Items o£ the Tolerance and Support for Civil Liberties - Attitude Scale 

of the lEA (Torney, et al.,, 1975) refer to various aspects of freedom. 

• Unfortunately, at every age level sampled, the internal consistency estimates 

of reliability Indicate that the scale is not sufficiently reliable for 

Individual assessment; coefficients ranged from' .45 to .)65, with a median in 

.. ■ <> . • ■ 

the mid-fifties. ' v ' 



The "Value of Decisionrmaking Autonomy" scale of the Chllafen's 

iWlttltude and Value Scales (Solomon, et al., 1972), being mor^ restricted 

in content, was more internally consistent. The estimated reliability 

among the fourth graders studied was in the upper .70*s, which Indicates 

reliability of , borderline acceptability for individual assessment. 

' '* ' ■ ■ " . 

In addition "to these measures, both the NAEP c itizenship assessment 

^ (e.g., 1978)and the NAEP social studies assessmei}t (1975) have individual 
exercises referring to' the Constitutionally-guaranteed rigl>ts of freeAom 
of speech,, assembly, press, religion-, and petitlpn for redress of gri^ance. 

Finally, other measures (Allen, 1972, .and the Citizenship goal mea- 
sure in Russell, 1975) contain items referring to ^iews3 of freedom, though 
results from these items are combined with results^ from items covering 
other views to produce total scjbres. 

In summary, there are measures of commitment to freedom, referring to 
"Commitment to freedom for all persons. The only one with as much as border- 
line acceptable reliability is more restricted in content than, for ex^lnple, 
the variety of freedoms presented in the Fitst Amendment to the UvS. 
Constitution, Perhaps further measure development efforts will provide 
several scales to cover the lieterogeneous domain apparently Included 
under the ruble of "commitment to freedom." . ' 
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Identification with Foaltlve Primary Groups J and Local, Natlp^yjtl . 
and Woi?ld Coimrmnltless 



i ■ . .n 

. ' . ■ • ' - ■■^A ; ■ - 

This outcome statement was Interpreted to Involve posltll^'vlews of, 

♦ , , '• • • 

and possesslott of values common to, others in one's family, neighborhood, 
town or city, state, nation, and world. 'it includes also positive ylew^ of 
the various formal structures, governmental and other, thkt maintain the 
particular ^organization of those groups and communities* Interpreted as 
such, this 'outcome ^is very broad and multifaceted. For eaoh grouping and 

■ . , [ \ u ■ - ■ , ■ '■■ ' ^ 

each organizational framework there are potentially different degrees of 

t, ■ ■ ' , . , ' ' . 

Identification. However, the relevant measures revealed by the present- 
search were, in effect, combinations of items of all except the World com- 



munity IdentiflcaXiohTLn to one fecale that could be referred to as a social- 
ization .scale, ' ■' > ' ' 

In the California Psychological Inventory (Gougb, 1957) there is 
actuallj a scale called "Socialization." It and another related scale, 
"Responsibility," are both considered indicators of beliefs and actiotis 
being in concert with almost any type of -social order* The Inventory has, 
^been used With high school students. Reliabilities estimated by testr- 
retest method over a three-week interval are .85 and .80 for the Responsi- 
bility and Socialization scales, respectively; these estimates indicate at 
lea^t borderline acceptability. However, mOre important than the reliabil- 
ities for deblsion about any specific use of these scales is the variety of 

"if 
other validity data provided in the manual. , 

. A somewhat similar scale^ that is mjre appropriate for children and 
requires^ much leas.^^tljj/ for administration, is tlje Social Attitudes Scale 
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(SAS) by 'Hariris (1957). The SAS was designed, to measure reliafile, • . 
aocountable, loyal , and ef fectJdve behavior from ten years of age through 
high school. However, reliability, eiatimated as being ifi the .60*s . , 

by a retest procedure ov%r a four-month period, does not seem, to be. r 
a46quate for individual assessment « , ' 

Finally, the Pennsylvania EQA (Russell, 1975) includes a^scale of 
"Respect for Law \and /Authority , " which seems to be related to this outcome. 
This scale is one of Ndiree constitutdlig the Goal V-Citiaenship measure. # 
There are forms for fifth, eighth, and 11th graders^ The internal con- 
-i^^^st^cy-^sTiSat of reliability is .86, which indicates adequate reliab^- 
ity for individiial assessment. However, because it is part qf the state- 
wide assessment, availability of this measure is restricted.' 

In s,ummary, though the primary group and communities- identification 
outcome .was defined broadly as both positive attitudes toward those socialv 

entitles and/or, possession of values common "to any of tl^ose entities, the present 
search revealed only general socialization and respect for law type measures. 
Only one of the three measures reviewed had adequiate reliability and* covered 
a broad age range o^^chopY^children, though its use is restricted. There- 
fore, this outcome domaiti is in need of further measure development. 
Commitment to Action and Parr^elt>ation" 

Any manifestations of participation in political activities or activities 
of the community that were not primarily some other /tjrpe of activity (e.g., 
not recreation or sport) should be included here. IFurthermo re, indications 
of inten| to participate and beliefs that one's oi^ actions can effect * 
desired results were also included in the interpretation »of this outcome 



.statement. Actiially, mopt of the measures located' wer^ of the intent or 
bUllef-ln-ef f icacy type. * I . 

The lEA (Torney, e.t al,, 1975) did include two scales with items 
asking about the students'' participation in political discussions' and i^, 
civic activities, nine political ^iscUssion Items formed a scalc^ ^ 

that had borderline internal ^nsistency reliaWlity fqr each of the age 
groupa tested: 10-ye^r-dld, lA-year-rold, and pre-university grade groups. 
However, the Participation in Civic Activities scale had very low internal 
coitelstency estimates of reliability, for ill three age groups. The lEA 
also included a belief-in-self-ef f icacy type measure, ''the Sense of Polit^ 
ical Efficacy AttH:ude Scale. this scale had low intei4ial consistency 
reliability estimates for aH groups except the pre-univer6ity grade group, 
for which the coefficients were in the mid an^ upper .70's, which are border- 
line in acceptability. 

Two commonly-used' measures bf sense of self -efficacy that are broader, 
in domain than just political efficacy are the Children's Locus of Control 

Scale (Bialer, 196a) and the Lbcus-of-Corftrol Scale for Children (Narwicki 

• , . • ■ 

& Strickland, 1973). Internal con^atency estimates of reliability for 

both scales range from borderline atceptability with the lower ages — 

second and third graders, to whom the scales are sometimes read aloud — to 

acceptable reliabilities in the mid and upper .80's for high schoolers. 

> , ' ' . " . * ' 

For the younger elementary school children it may be appealing to utilize an 

* ^ ^ ® * , 

interview such as the Locus-of;-Co^trol interview . (Malasky, 1971). However, 

no estimates of reliability were located for that Interview. 



The Interest of Students in Participation In Adult Civic Activities 
•Urvey by Trenf leld (1965) is an Intent-type measure of partldlpatlon* 

^ ^ 

%lth ia high school sample, the* Internal consistency estimate of rellabll- 

, ^ ' . - ' ■- ' - ^ < 

Ity was .90, which Is adequate for Individual assessment. 

Also, for this age group and ^ounger children, the NAEP 8oc1A:|. studies 
and tltl^^enshlp exercises (1975; i978) Include ones related to a, belief 
.that piBopie should be Involved In making decisions that affect their lives 
and ones Indicating a willingness to participate In the political process. 
Of course, as noted before, these are Individual exercises and are appropriate 
to coinparlson of local norms with NAEP norms, not Individual assessment. 

In summary, there Is a variety of measures for most of the K-12 grade 
range w^th adequate reliability for assessing the participation outcome 
Of courde, this set of measures may not Include a particular concern 
particular type of participation *that might be entailed in a partloilar 
citizen education program.. 

Discussion 

This search for measures was llmlted'b/ specified criteria an^to 
particular sources. Therefore, the results are not the results of an 
exhaustive search for any measure ever related by anyone to citizen educa- 
tion. - Most notably, the search was restricted by following the particular 
statements df outcomes presented in Table 1. A number of^easures were also 
not included because no public report of an^; type of findings with children 



'^In at least one of the graders K through 12 was located. Finally, only 
particularly related assessment programs and standard references on measures 
were used as sources. The folMowing summary of the resufts of this citizen 



•ducatlon meaBures search, therefore, should be read with these restrlc- 
tlons In mind. 

The resuXts of the seaiAh varied considerably by outcome type., At 
one pxtreme, qeAsntes were located for th6 outcomes of (1) knowledge of 
issues and problems forecast, (2) action skills, and (3) commitment ^ 
-fciTtionality. For four r Additional outcomes, though, there were^^toi|>resently 
adequate measures ; there had been at least one measurement attempt to leatn 
from, or obtain guidance from, related individual exercises or items for 
which data are available . Those four outcomes are (1) interpersonal skills, 
(2) respect and caring for others^ (3) commitment to freedom, and (4) identi 
ficatlon with positive primary groups and l^cal, national, ^ind world ' 
communities. 

^ At thk next level there are the outcomes of <1) inquiry skills and 

^) commitment to equality\f all persons, for which there is^ at least one 
measure of borderline adequacy cbS^ering about one half oJE the K-12 grade 
range # Finally, the most adequately covered outcomes are ones for which 
there are a number of adequate measures that provide a variety of approach 
for measurement in at least one grade range. These are (1) knowledge of 
economic^ political, and legal institutions, for grades four through 12, 
(2) knowledge of the history of those institutions; for grades eight 
through 12, and (3) several aspects of commitment to participation, for 
grades two through 12. Of course, whether thfese more widely-used measures 
shall be appropriate for measurement of the outcome as defined in a par tic- 

uliar citizen education program would have to be answered by comparing the 

■ 4"'" ■ . ■ 

content and/or validity information with the local definition. 



The Ijmpllcatlons of the results for measure development are that all 
outcome areas need more wprk, even If just to extend the gristde range for 

• • ■ . X ■ t ' i . ■ 

which ther^ will be adequate measures. Most outcomes have some ground- 

".■•■* ^ 1 ' ... 

work laid for the development efforts. However, measures development for 

several of rtie outcomes #11 require even laying the groundwork* 

* ■ ■ • ■ • ... ■<"■•, 'a 

Prior to further development efforts,^ there are several additional 

sources to search in order to provide possibly more, ptofitable orientations 
for development and/or some already developed measures that were 
missed by the' present search. Four types of sources that should be help- 
ful are standard references on observational measures, especially those 
for contrived social and problem-solving settings; the research literature 
'^■b^litical Socialization; reports of evaluations of decision-making ' 
i^Bticulum materials and programs; and reports on the st^e of the art of 
futures forecasting. ' ' • * 



ANNOTATED BIBLIOGRAHY 



Allen, B. J., Jr. The construction of an instrument to treasure American 
sociopolitical values . Journal of Social Psychology , 197 2 ,.;87^, 45-49 . 

* This article presents the Allen Scale of Bellrfa, containing 46 

stai^ents of belief about relations among ^itiaens and social and <^ 
political .aspects of the society as seen. by Judges, Respondents V 
indicate their extent Of agreement or disajsreement with each stater/ 
ment^ The scale ia->^esigned for ages 13 to adult. 



Bach, Gedrge L., Jones, Walter R. , .and Meyer, Suzanne R* Test of 

economic unders tanding . Chicago: Science Research Associates, 1964. 

Z — — ■ - ■ ^— ' ... , , \..v 'v?--.; , V 

The test was designed to assess student ^^Understanding of the bafeie 
economic concepts essential^ for gopjj citizenship, t^Two fprms of 50 
'four-choice items each are available, Nprms are pi:esented fpr 12th 
graders who are students at schools having a minimum of 12^eeks of 
economics instruction. 



Bialer, Irving. Conceptualization of success and failure in mentally * 
retarded and normal children . Ann Arbor, Michigan; University c 
Microfilms, 19^0. . v ' 

The author's Children's Locus of Control Scale, is presented in this 
work. The Scale is 'designed to assess the degree to which a person 
believes that what he or she does can make a difference In tl^e outcome^ 
of everyday situations. The Scale contains 23 questions to which a 
person answers "Yes" or "No," indicating whether he. or she holdi the 
particular belief in question. It. was read aloud in this study of 
norjnal children frop grades one through eight, ahii with mentally retarded 
chlj-dren of comparable ages. ' ' 

' ■ ^ •• ' ' ■ ^ ■■■ ' . 

Buros, Oscar K. (Ed.) Social studies: Tests and reviews . Highland Park, 
N. J.: Gryphon, 197 

This work presents a,ll information concerning the social studies areas 
tefl^s that' is jpijresfented in each^f the seven Mental Measurement Year" < 
.books, which Contain scholarly and practical critiques of cdmmercialty 
distributed tests, and in the Test in Print , 



Casael, Russell; and Stancik, Edward J. ^he leadership ability evaluation , 
Beverly Hills, Ca.; Western Psychological Services; 196J.. 

The Bo items ofr this rteasi^re are prfoblem situdt'lons in which the 
' respondent is given ^fouri choices of action, Each choice represents 
a different leadership styje. ThjJ total sbpre is obtained by 
weighliijK three of thie four leadership style' scores in a way that has v 
optimally, dle^lnrfulshed betiyeen Wtstandlng leaders and typical ^Vi^p- 
vlduala. This mSasure has been studied li'itJIy^itudents in grade nine' 
through 12. 



00fl*fliitte'e for the,„Developnient of a Jjdnior High School Test pf Economics. 
- Junior high school test of ecohoit/ics . New York: Joint Committee on 
Economic Education J 1974. 



Knowledge, comprehension and Application levels of economics objec- 
tives are measured in sijch categories as basic concepts, distflbu- 
tion of income^ international trad^, and comparison of. economies. 
The test has 40 four-choice items. Norms are presented for seventh, 
eighth, and ninth graders. 



Cooperative Tests and Services*/ Cooperative sOcial studies tests ; 
American government Readiiig, Mass. : Addison-Wesley, 3.964 . 

This test is designed in/a slmilflrr fashion to* tHat of the authors' j' • 
Cooperative Social Studiyes Tests; Civics .^ It'^so Qontains^^^^^^ 
dini^nsions' of item GonteSnt„att4 item format is the same, multiple- . , 
choice. However, the items are directed at older students, and norijis 
* \ ar^ presented ^or: grades 10 through 12. 



Cooperative Tests acnd. Services. Cooperative social, studies tests : 
American History . Rea^Jing, Mass. : ^ Addison-^Wfesley , 1964. 

The test is a survey type and was designed to measure knowledge and 
understanding of historical events and issues, applicat4,on of basic 
knowledge to the generalization of principles and concepts, axialysii 
of relatibhships, krid interpretation of graphs^ maps, charts, and 
cartoons as copmunicating historical information* 



9^ 



Cooperative Tests and Services; Cooi^tfer^R^^ studies teats: 

;.v RWi^Ing, Mass. : Addlson-We8ley> ^964^ / ^ 
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Civics. 




Designed to measure recall, comprehension, tf|||^naly els, the test 
contains Items on national government; political participation, and 
International relations. The test is a multiple-choice type, . 
requires '40 to 50 minutes to administer, and comes J^n two forms. 
Norma are presented for eighth and ninth gradnrs. 



Cooperative Tests and Services^ Cooperative soclall studies tests : 
. Problems o£; democracy . Reading, Mass.: Addlson-Wesley, r964. 

The Problems of Democracy test Is designed to assess membtyi' undetr^,- - 
standlijgi end analysis levels of outcomes tela ted to • International , 
political', soeldi and ^economic pi;bbleiA4^^ multlple-ctiolce 
In jformat, has twP fojqws, anj^'r^ to administer 

Korms are ^prepentied fol: grades iO through 12. 



Cooperative Tests and Services. Sequelftlal tests of educational progress ; 
Social, studies , Reading, Mast. : Addlson-Wesley , 1969. 

The social studies test In tKls battery of tests is designed to , 
measure abilities to read and' Interpret such material as^ioiaps and 
graphs, to perceive relationships among various concepts and trends, ^ 
, and to analyze such material critically. Problems are drawn from 
all areas of social studies. There are four levels of the test; 
grades four through six, grades seven through nine, gradef ^^10 through 
12; '%nd grades l3 and 14. At each^ level there are vtwd foirms of%he 
tests. The forms for the two younger age grotipis reqj^ire 45 minutes^ 
for administration, while- the- forms 'for the two older levels reqult^eF 
60 "minuteis. 



Cooperative Tests and Services. Topica2^te8t;s in American history . 
Reading, Jlass. : Addlson-Wesley, 19637 '-^ . 

There are eight "topical ^tests,''' ea*cbj.«^^^ knowledge of events 

aftd relationships of a specific time l;p^o<i in American hilifcK>r.^^^^^^^^ 
"Exjiloration, Colonization, and Indej>4fcd|nce: 1450-1783'^ .tf> /'fl?^^^ 
" Second World War and After.". Each test "cpntalias 60 multiple^ 
" item^j' an^ requires 40 to 50 minutes to administer. The tests Vere 
designed for courses in 10th, 11th, and 12th grades. 
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Crary, RyXand W*. Crary American hjatory t^flt. revised edition . New Yotki 
Harcoutt, Brace, and World/ 1965. 

This teat is designed to measure ktioj^led^e ^hd poll- 
ticonatlonal flocioecdnomic , scletit it tc>-<itiltural > foreign ^relations j 
and study skiijis d^^^ study of , American histoty^-v It Is 

available In' tWo fprraaf, with 76 multiple-choice items eaq,hy^^^^^^ Norms 
ate pres^intei^ foip higl) schpol atudq^its enrolled In Aiaar^cah hisfory 
• ■'"ttdursasr • .} ' k 'i ' 



Davison, Donald G. ^ ^Ad ICilgote , John'H. l^rimary test of economic under - , 

standing , ' lowaf'^^ity, /la, : Bureau of Bualnesti and Eqonomic I^eWearph, ' 
'University of loWa, 1971^, ' ; V V - - . ' ' 

This test is a test of concepts, under standings, and skills in bag^c^ ; 
economics. It is made up of 64 one- or two-litie statements, which" 
: ;ar^:^^^jdministered bo;:h visually and -aurally. Th^Jj^st-takers indicate 
/^by« cltciing' a Ves or No whether they believe th^Wiatement is true or 
* false. Norms are available for third-grade sti^ents. 

Delaware Defrartment of Public Iri'|9tructioh. Social studies objective^ . 

Dover,' Del.: Department of Public Instruction, 1975 • ^'y/- 

The bbjectd^ves involve knowledge and appreciaf ipici o£ decifiion-niaking 
skills, the' rights of the inddvidual , Justice and order i'ecdtiomic 
and political systems, -personal responslB^^lity to the society ,v ; ; 
inquiry sk;tlls, and other social'* studies understandings. They are 5^^ ^^^^^ 
' presented In two groups: one for grades two thrdiigh four, and the r{;^ 
other for grades fiye through eighty. Foar 'forms of related tests • 
are used at each <ig tj;ie fourth-^ai!xd the eighth-grade leVels, '"".S''^^^ ' 



Economics Education Enrichment Program* p.f the Wea|^pring'f i.eld (Mass.) 

Public Schools. Test of element&ry ecc ih 11 ,^fc>r I M il experimental 

edition . New Ydrk: Joint Council in Econ^brnlSHpi^ ' 

^'•Knowledge, Comprehension, and application levels ^f basic economic 
^ ^?cpi^1tfife^^ts are measured, thei^e are 40 four-choice questions on the 
r ^ test. Norm^'for the -^Ixth graders participating' in^ the enr^chm^ht 
'^program are presented, ' ;;'7,,. ^ * 



39 



G^ge'i Nathaniel L., Garvey, Nell F., Hagan, Charles and Payettte,- Rolan^,^ . 
Principles of democracy test . Chipago: Scierice Research Associates, 19$ii 

5 ^ • . ' 

The Prindlp/l^B of Democracy Test measures knowledge of infomation in ^ 
such domains as basic U.S. law, elections,^ branches of government , arid 
national, state, and localJPPrernmentel structure J ^ iS a 65ritem> 
umltlple-cholce test, requiring 40 to 45 minutes tii k^m Thete . 

, are norms for grades nine throJigh 12. ' • ' ' 

Gough, Harrison G» California psycholog^ical inventory . Palo Alto, Ca.: 
Cotxau^ltlng Psydhp^yglst Press, 1957. ^ ' 

(the CPI)^ ^there are 18 scales which are grouped into 
\t-out (1) poise, ascendancy 4hd self-assurance; (2) 

(2)' sbcialization, maturity, and social responi3ibi.3J(,ty; (3) .achievement 
potential and intellectual efficiency; and (4) perst^^^A^^^^^ 
attitudeiB toward life. Responding devolves answering^ whether -each of f* ' 
490 one-line statements are true OJ^ false about oneself . CPI answers /.^ 
by high school students have been studied «. 



Harris, Dale B. 
^ • •'"•children . Journa 



A scale for/tci^^^xivi.^ of social responsibility^lit. ^ 

irnal of Abn6ttnal-.arid^ S^^ Psychology , 19$/yy >5^ , 3-22-326r. > 



This.i^> report on the Social iVttitud^^j^l'Qa is desi^d 

to measare attitudes toward reliably, Accountable, l^gal, and effective 
bghayi'or. The SAS is miade up of^50 agree-disagree items. . Norms are 
proVltied for 10, 12, i4;^and 16 year old af. /^l'^ 




Holllpgsworth, Leon., and Sander/S, M. W. HollingflVorth-Sanders intermediate- 
history test . Emporia, Kan.: Kansas State Teachers follegp, 1964. 

, . . ■ . . ^\ . 

The items of this test include knowledge of facts, application of infor-. 

motion, and reasoning about content foiiri^W^^^ thesie grade 

levels, practic^aily all. of the items;:'i^;^iia|^^^^^ to American 

history. There V^aVe two . f ormi^.. of each^pf tw^^^ levels, for each,^i:if th^ 

tvTO semesters oj^ history ins ttiictibrt^ : All form have 55 four-choice 

items,, tp .be ,adiaiinistered in 30 minuteg. Norms* a^re^ presented for both 

fifth and sixtfi grades. ' , , . . < 
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Hoepfner, Ralph,, Hemenway, Judith DeMuth, Joyce , Tenopyr , Mary , 

Granville, Arthur C, Petrosko, Joseph M., Krakower, Jack , Silberskin, 
Ruth , and Nadeau, Marc-Ahdre. CSE - RBS test evaluations; Tests of 
higher-order coRnltlve, affective, a^d Inteirpersonal skills . 
Los Angeles, Ca7: Center for\the Study of Evaluation, 197T, 
■ ' , , ' * 

This work presents a classification and evaluation of measures in 
such skill areas as classifying, planning, evaluating, socialization, 
locus of control, social values, relations with peers, and relations 
with a^ithorlties. ^ 



Johnson, Orval G. Tests and measuremd[nt s in- chllci development: Handbook II . 
(Two volumes.) San Francisco: Jossey-Bass, 1976. 

Thi^ work contains a set of descriptions of unpublished measures not 
covered in the previous Handbook by Johnson and Bommarito. The 
catagories of measures included are the same as in the ^previous 
Handbook. ^ 



Johnson, Orval" G. , and Bommarito, James W. Tests and measurements in child 
development: A handbook . San Francisco: Jossey-Bass , 1^71 . 
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This work contains a set of descriptions of unpubLlshed measures. The 
types of measures include cognition, personality and emotional 
character istics , perceptions of the environment^ self -concept , and 
social behavior. 



Joint Council on Economic Education. Test of understanding in personal 
economics . New York: Joint Council on Economic Education, 1971. 
^' ' . ' . 

The tost is designed to measure the application of economic analysis to 
personal decisions. It consists of 50, fouls^choiqe items. Norms are 
presented for both ninth graders and* 12 gradens. 
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■Kelley, Truman L., Madden, Richard , Gardner, Eric F., and Rudman, Herbert C. 
Stanford achievement test; Social studies tests > New York: Harcourt, 
Brace, and Worlds 1964. ^ 

The social studies part of «thl8 battery of V^sts Is, designed to measure 
knowledges, skills and understandings commonly accepted as desirable 
outcomes of ^soclal studies programs in grades five through nine. 
Contend of many items is draw^i from economics, history, geography, 
industry, sociolo^y^ and civics, while others measure capabilities 
in reading tables, graphs, and maps. The test Is available for two 
levels, one for grades five and slk, the other for grades, seven through 
nine. There are three forms at each level ,^ and Items are in four-choice 
formats. Norms are available for all. grades covered.^ 



Malasky, Charlette, Shore, Milton F. , and Mllgram, Norman. Locus-of- control 
Interview . Adelphla, Ma'ryland : Mental Health Study Center, 1971. 

Designed for use with young chlldreri, particularly tho^e with limited 
verbal ability, this interview explores the child's view of his/hei; 
control over the environment. There are 25 Individually 'administered 
questions involving control beliefs, and for each there is a follow-up 
question, of a why? or what would you do? type. There are directions 
for 'scoring both the belief orientation and the appropriateness of the 
the follow-up question/answer. This interview has been used with first 
and sixth graders. 



Naslund, Robert A., Thorpe, Louis P., and Lefever, D. Welty.^ S\pA 
achievement series; Social studies. Chicago: Science Research 
Associates, 1972. 

The social studies items of the SRA battery are drawn from" 
sociology, anthropology, geography, history and political 
science, and include interpretation of information presented 
in pictures , graphs and maps, as well as in verbal text. 
There are 40 items in the part labeled "Social Studies,^* 
but 16 additional items in the ''Reading*' part of the battery 
are also used. Three different levels of the batte^.^ are 
available for the grades lour through nine, and th^re are 
two forms^at each le^A^\ Norms are available for gta^es 
four through nine. - * \. . / ■ ' 
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National Asfiesaritent of Educational Progress. Changes in political 
knowledge and attitudes, 1969-76. Denver: National Assessment ' 
of Educational Progress, 1978; 

In this work the results of selected citizenship and i^ocljal , 
studies exercises in the National As sessmetlt are presented 
. for the following topics: knowledge of constitutional rights, 
re'spect for others, knowledge of structure and function of. 
government, knowledge of the, political processes and willing-^ ^ 
ness to participate, and knowledge of international affairs. 



National "Asgesstnent of ^iduc^tional Progress. Social studies technical 
report; Exercise volume.- Washington, D.C.: U.S. Government- 
Printing Office, 1975. 

This volume presents all social studies exercises that 
have been administered ±n the National Assessment of Progress 
^ and thfi^t will not be used again,. Complete documentation 

about administration, scoring, and results is, also presented. 



Norwicki, Stephen, arid Strickland, Bonnie K. A locus-of-control scale for 
children. Journal of Consulting and Clinical Psychology , 1973^ 40, 
148-154. ^ 

The No'rwicki-Strickland Locus-of --Control ' Scale f^r Children 
contains ^0 questions as to beliefs about one's control over events in 
one's life. The respondent merely marks "Yes'* or "No" in answer to 
each question. Mean scores are available for grades three through 12. 



Ojemann, Ralph , Levitt, E.E., Lyle, William H. , .and Whiteside, Maxine F. 
Elementary social caliaality test . Cleveland, Ohio: Educational 
Research Council oC Greater Cleveland, 1955. 

The Elementary Social Causality Test is designed to measurt?* awareness 
of complexity in human problems, flexibility in thinking, and sus- 
pension of judgment in the absence of sufficient information. The tes 
has 30 true-false items posed in relation to a set of problem 
descriptions. It has been studied with chiidrea In grades four througl 
six, ' 



Oppenheim, A. N.,' and Torneyyatidith. - The measurement of children's 
civic attitudes iti different nations. New York: Halsted, 1974. 

: ' ' 

The development of the civic ^attitudes *items for the Inter- 
national Association for the Evaluation of Educational Achieve- 
ment Is de^-cribed in this book'. The final set of 105 
' attitude and 79 background items are also presented. These 
measures were designed to be meaningful to childten as young 
as 10 and as old as 18. 



» Preston, Ralph C. , and Duffey, Robert V. Primary social studies 
test . Boston: Houghton Mifflin, 1967* 

The test is designed to sample £\\e usual objectives of 
primary grade level social studies courses. Th^ item repre- 
sent four basic disciplines in the approximate percentages , 
as follows: geography, 45 percent; government , 25 percent; 
economics, ,15 percent; 'and history, 15 percent. Directions 
for each of the 70 three-picture choice/items 'a;f e read 
aloud to the group af studei^nP taki^ig- t;he test- ' Norms are 
presented for grad^,^one, two, and three. 




Robinson, John P., Rusk, Jerrold H. , and Head, Kendra B. Measures 
of political attitudes . Ann Arbor, Mictj. : Institute ipp-Soclal 
Research, 1968. 

. ' ' y 

This is a collection of papeijf and pencil measures, and 
descriptive and critical commentary on those measures. It 
covers the following 11 domains of political attitu<;les: 
publ:|:c reaction to government policies , liberalism-conser- 
vatism, democratic prin^:iples, domestic government policies, 
racial and ethnic attitudes, international affairs, hostility- 
related national attitudes, community-based political 
attitudes, political inf orihation , political participation, \ 
and political processes. 

Robinson, John P., and Shaver, Phillip R. Measures of social-psycholo- 
- gic al attitudes (Rev, ed.)- ^nn Arbor, Mich. : InstituE^r^sf or Socikl 
Research, 1973. ^ 

This is a collection of paper and pencil type measures, with 
descriptive and critical commentary on thoj^re measures. It 
covers the following nine domains of social-psychological 
; attitudes: life satisfaction, self-esteem, locus of control, 
alienation and anomie, authoritarianism and dogmatism, otl*er 
sociopolitical attitudes, values, general attitudes toward 
people, and religious attitudes. 



Russell, Nolan. Getting In^He the EQA Inventory, Harrisburg, Pa.*: . 
Pennsylvania Department of Education, 1975. \' 

this work describes the goals and measurement rationales 

for each ofythe ten goals of Pennsylvania education. Among 

the goal areas aire tolerance toward others, and citizenship. , 

Also, there is a description of safeguairds employed in the 

^tate-^8 measurement program and a discussion of the' validity 

of the measures. " 

Solomon, Daniel, Kendall, Arthur J., and Oberland^r , Mark I.;. Children's 
social attitude and value scales . Rockville^, Maryland: Montgomery^ 
County Public Schools, 1972. 

There are sevep scales, including ''democratic values'* (16 items), 
^ "cooperation vs. competition" (9 items) , "value on decision-making, 
^ autonomy" (10 items), and /'concern for others" (9 items). Respondents 
mark the extent of their^gr^ement or disagreement with each of the 
total of 66 items. The scales ilave beea used in studies of fourth 
graders, but they are also cojai^idered appropriate to older gitudents, 
up to age 15. * , 

Speer/, Robert K. , and Smith, Samuel. American history test. Munster, 



Irid, : .Psychometric Affiliates, 1956. 



The American History Test was designed to measure four chara- 
teristicsT: the ability to interpret major lessons in 
American history, knowledge of sequences of events, knowledge 
of historical associations, and recognition of important facts. 
Items are clustered on the test into labeled groups indicating 
which characteristic is being measured. ^^Itiple-choice , 
fill-ins, and true-false item formats are ,all us^d; The 
test requires 40 to 45 jminutes to adipinister. Names are 
provided for seventh and eighth grader's. Two forms of the 
test are available. ^ ^ 



Torney, JuditW V. , Oppenheim, A. N. , and Farnen, Russell F. Civic 
. education in ten countries . New York: Halsted , 1975 . 

This is a r'eport of the International Association for the 
Evaluation of Educational Achievement study of citizenship 
understandings and attitudes in ten countries with democratic 
forms of government. The development of the cognitive and 
affective outcome measures is briefly described And results 
are presented. Samples of 10-year olds, 14-year olds, and pre- 
university students were involved; in the study. 
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Trenfleld, William G. Interest of students In participation In adult 
^•"^ cdvlc actlvtlnlee ,- Uhpubllshed manuscript, 1965. (Available from 

the author, p915. West Purdue^Ave, , J^uncle; Indiana 47304.) ^ 

* - , r- ■ ' . ■ ' ' 

;• (' . ■ ,- ■ ^ ,' ' ■ ■ • ■ 

Thls^la. a measure that consists of "statemends • 30 activities of 
participation In community affairs, Respondents mark on a five- 
point scale how often they expect to participate in those activities 
as an adult. Means for high school students on 'each of the 30-. items 
are available* / 



Watson, Goodwin, and Glaser, Edward M, Watson-Glaser critical thinking 
appraisal . NewvYork: Harcourt, Brace-, and ^ World, 1964. 

The Critical Thinking Appraisal Includes five tests, all 
relating to judgments of the qiiality of assertions in the 
citizenship domain. These tests are: (1) Inference, (2) 
Recognition of Assumptions, (3) Deduction, (4) Interpretation, 
And (5) Evaluation of Arguments, All five tests are adminis- 
tered in one 50-mlnute sitting.: Two forms of the test are 
^ available. Both are multiple-choice format. Norms are. 
presented for irades nine through 12, ' 



